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teach n.iaffeotg eternity;
e can fiver tell' where his.irffluence stops."

1

Ch. 20; The Education of HenryAdams . .

" With the Teacher Shortage over
We now have the opportunity
To emphasizequality over quarAity . . .

That's what lea lership is all about!
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TEACHER EDUCATION IN.CONNECTICUT
STILL AN UAGENT mAtTER

In writing about a statewide project that has been going on for eight years we must
(-acknowledge that more people have been involved thdn could possibly be mentioned.
Literally hundreds of teachers, administrators, leacher educators and legislators deserve
re-cognition. However, space limits us to giving special thanks to the Joint Teacher
Education Committee, its Advisory Committee and Staff whose names are listed herein.
They helped us rethink old ideas and better present new ones. Never satisfied, they
prodded us to make this publication stronger and more lucid.

We appreciate their help. We believe we have captured the spirit and intent of the
thinking. However, the final product recommendatidns as well as defects are our,

responsibility. -

William- H. Roe, Ph.D.
Professor of Education, The University of Connecticut
Barnard-Engleman Fellow,
Joint Teacher Education Commjtiee

Christine LaConte, Ed.D.
Associate Professor of Education
The University'of Connecticut
Advisory Committee, Joint Teacher Education Committee

THE UNIVERSITY OF CONNECTICUT
etorrs, ConnecticUt
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section I
t

her Education: An Urgent Matt2r%
TeacherEducatiorrwas an urgent matter in 1965

--when the Connecticut General Assembly directed the
Commission-fcir 'Higher Education to "study and,eitalu-

,- qte teacher training programl." t The ensuing two -fold
report, preOred by the Commission with the assistance
Of the Acaaemy for Educational Development was
entitled Teacher Education - An Urgent Matter. It
touched a raw nerve among college and university
teacher educators by pointing out "the overall inadequacy

. of the preservice clinical preparation orteaChers, both as
to length and continuity of the clinical experience and
with respect to the amount and quality of the accom-
panying supervisicin and evaluation ... " Further, the
repcirt attacked the lack of any planned continuity of
program as between preservice preparation and the
initial years of -full timiteaching."2

These and other similar allegations generated
Heated discussion among legislators, citizens, and profes-
sionals concerned with how best to prepare young

. people to do a. superior job Of teaching children and
youth. As discussions continued, it became obvious Vat.
for too many years the public as well as professional
educators,Assigned responsibility (as well as blame) too
narrowly: teacher training institutions were charged with
sole responsibility fol. prepbring teachers, just as school
administrators were cheited with the sole responsibility
for supervising and upgrading teachers in service.

- over the years this unsophisticated thinking led to
buck-passing and blame-hurliqg accompanieci by vague
feelings of .anxiety when teachers didn't turn out to be
as excellent as their. mofessorst and the community had
hoped.

The truth is teacher education and teacher im-
provement can never be the sole fesponsibiliti of any
single institution or agency. The teacher is too important
a' person (for that! Teacher . Education can succeed
optimally only when the college, the local school, the
community, the pale all: share active respOnsiOility in

this important process.

Connecticut: 'A Leader in the Team,Concept!
Connecticut will hold a specialniche in the history

of Atnerican educational reform. It is one of the first
states to encourage a program of collaboration and

i'Section 39, Public Ac 30
2 The Commission for Higher Education (with the Academy for

Educational Development). Teacher Education - An Urgent
Matter, Hartford, Cpnnecticut, October 1068, pg. 58.

o-,
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partnership betweeh the college and io al school in
teacher education activities. In 1968 the le islature took
a key step in this directiorrby establishing Pu lic Act 761
and later P.A. 230, two ,acts whA provi ed special
funds for local schools and colleges willin to work
together on pilot projects to establish jointly upervised
clinical experiences' for both prospective and robation-
ary teachers. As the official state body to adminikter
these acts, the legislature established the Joint \leacher

° Education Committee comprising three members of the
Commission for Higher Eiducation and three members of
the State Board of Edration. Thus, the two* major
education agencies and heir staffs were 'compelled to 0

work together as a leader hip force in the important area
3of teacher educa/ tion- c - -

As a further effort to establish cooperation and
increase. commurvication'at all levels, the Joint Teacher
Education Committee, at the direction of the legislature,
appointed an Advisory Committee composed of twenty
members represqnting local schools, teacher education
institutions and community and state. organizations. The
Advisory Committee, through members' natural contacts
throughout ,the state and by holding regiOnal and
statewide conferences, workshops and discussions, stile-

educators and local schools to work
. together to develop proposals fl- improving the clinical

experiences of prospectkte and probationary teacher. 4
The Advisory Committee evaluated these various pro-

, posals on the basis of established guidelines and then
recommended to the Joint Teacher Education Commit-
tee those they believed were most worthy of funding:

Since 1968, through the fitianial incentive pro-
vided by P.A.'761, eleven teacher education institutions,
thirty'-six local schools and more than three hundred and

a fifty prospective and probationary teachers have been

involved in pilot projects aimed directly at teacher

3 When the presentylan for education was established in 1965,
these two major state education agencies were given split
responsibility for teacher education. The Board's responsibility,
was to oversee the certification of teachers and supervise
elementary and secondary education, while the Commission's
responsibility was to approve new teacher eduiation programs
and to ,accredit and coordinate higher education institutions in
the state. This bifurcated division of responsibility frequently
led to confusions, misunderstandings, and lack of real state
leadership in teachpr education..
4 Particularly notable were the'Series of statewide conferences
held in 1971. Major recommendations from these conferences
were documented in two separate reports entitled: "Connecti-
cut Conference: Teacher Education in the SeventiestJanuary
1971 & August 1971."

c?



edOation reform. The projects are described briefly in
Section II.

Evaluation and National Recognition
Thkprojects did breathe new- life into the thinking

of some of of teacher educators. Representatives from

local schools enci.teachePeducation institutions'began to
sit down mail each other as par-ars and colleagues,
many for the very first time. New ideas generated other

ideas. A healthy number of these ideas have been,
implemented into action by the "seed money" provided
through Public Act 761 as well as the compination of

.,

speciarefforts of dedicated educatorS.
The results of the model projects deed not be

Measured just on the basis of the "good feelings" they
generated among particip'ants. Each project wos required
to make evaluation an integral part of the project
process. In addition; during the early stages of project
development, the Advisory Committee-provided for a
series of statewide evaluation workshops. 1

Beyond S, on two separatearate occasions the Joint
Teacher Education Committee hired out-of-state ev, lua-
tion teams to, appraise ,the programs. The Ha yard
team report noted "oue basic belief is that Public Act
761 is n remarkable and constructive piece of legisl t .c,
it clearly deserves continued and strengthened s
port ... Connecticut has acknowledged its right an
accepted its responsibility for upgrading the quality, of
teacher education ... "5

EXCELLENCE0
IN TEACHER
EDUCATION

DISTINGUISHED
ACHIEVEMENT
AWARDSOF
THE AMERICAN.
ASSOCIATION
OF COLLEGES
FOR TEACHER
EDUCATION'

The NEPTE Report established ConnectJut's spe;
cial place` in the history of educational reform of the
'60's and '70's.. "With the creation\of P.A. 761 (1967)

the State of donnecticut became one of the first states
to encourage a program of collaboration and parity
between schools and colleges in teacher education

activities."6 1
A later section, of the report reads: "A most

impressive effort in program development is evident in
multiple activities encouraged by those who imple-

mented this act."'
Of particular note two of the pilot projects

gained national honor and recognition by winning
Distinguished. Achievement Awards from the American
Association of Colleges of Teacher education. The
University' of Connectimit Teaciier Education Centers in
New Haven-Hamc(en and New London-Groton we're
named "outstanding" in the United States in 1969. The
award praised the center programs for providing an
=unusual Oportunity for prospective teachers to "partici-

, pate in the social problems of the city and to appreciate
the complexity of metropOtitan educational problems."

The University of iiridgeport project (Multiple, Alterna-
tive Program) received a similar honor in 1973 being

cited as one of the most innovative and relevant teacher
education programs in the nation for that year.

5 Harvard University. Evaluation Team, David E. Purpel,
Chairman: "A Report o4 Innovation in Teacher, Education"
February 1969
6 New England Program On Teacher Education, Roland
Goddu, Chairrrian: "A RepOrt: The First Five Years Activities
Under Public Act 7,61 and 230." November 1973
7 ibid., pf
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section \-the model projects
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Merging Theory and`Prectice
Students and critics alike have charged that

methods courses (on "how to teach") offer theories and
concepts too abstract and too far removed-from the day
,;to day realities of the school classroom. A number of the
early pilot projects made a special effort to bridge the
gap between theory and practice by expanding pre-
service methods courses to include real experience with
real children in actual classroom setiings.
"- One example is Wesleyan University's partnership
with East Hampton, GlaStonbury, Micrdletown, North
Haven, Portland and West Haven. They attempted to
correct the "too theoretical" methods teaching ap-
proach by including a five-weeks team teaching- experi-
ence in a public school as an essential part of the
methods courses. / o

The team teaching plan, of organization provided
for str tured planning, observation and evaluation of

ifteachi It helped students to prepare units of instruc-
tion for their later practice teaching experience, to
engage realistically in issues of choosing and organizing
materials of instruction that could be used over an
extended period of time, to facilitate close eking
relatiOnships between school and university staff, and,

.

,11

importantly, to permit greater involvement of student
teachers in their own training. . .

A subsequent project designed by the New`kiaven
Public Schools and Wesleyan turned over much of4he
instruction in methods of teaching to master teachers in
the. New Haven Public Schools who .also served as
cooperating teachers. .

Eastern Connecticut 'State College with the
Vernon and. Ledyard Public Scho Is related theory to
practicd by developing "student teaching centers" in
these communities where students were assigned for the
entire semester and methods courses were taught right
along With the student teaching.

ToToy eliminate the old "copy cat" methbcr of
practice teaching, each student teacher was assigned to
the school and worked with several cooperating teachers
in the school °system instead of only one The college
provided inseyvice workshops for cooperating teachers to
help them improve their abilities in teaching and
supervision. College faculty, sch6o1 teachers and school
administrators shared responsibility for student teaching
instead of any one of these groups having sole responsi-
bility. This project was so subcessful that Eastern has
now institutionalized. the "center" idea as their regular
approach to student teaching.

. _

.:4.4111e,441,404
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Focusing coh the Inner City
N bold approach to making education more

relevant and involved with social problems was the
establishmeht of projects in urban centers to prepare
students to teach\ in the inner city. At least five'of the
mcArtl projects'concentrated their effort in this area

The University of Connecticut, in cooperation
with the New _Haven and Hamden, -New London and
Groton schools established two resident teacher training
centers which, were designed to provide intensive inner
city 'teaching and community experiences for their
student teachers.'Both residences included facilities for a

library and seminar rooms. The live-in feature of the
projects- enabled- students to become fully expled too
and involved with the values, attitudes, and life-styles of

the community' and thus come more sensitive tithe
needs and concerns of khool children and their parents.
A strong advantage of \the 'residence centers was that

elementary, secondary and special cleducatlon teachers,
-lived together as a group rather than in isolation, thereby
developing broader perspectives regarding the teaching
and learning problems of a variety of children.

An essential concept of the projects was to utilize

the total resources of schools, university and community

in preparing preservice teachers. The students Spent
considerable time in social welfare ageneies observing
first hand the unique problems in the inners city. Also,

community minority representatives, hired as part of the

fact.r0,: participated in planning the program and in
teaching the student teachers.

In 1969 this project was p4sented the Distin-
guished Achievement Aware by the American Associa-
tion of Colleges -of Teacher Education citing it as'the

, outstanding- 'teacher educatidn project in the United
States that year.

13
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The University of Hartford and the 'Hartford .
Public Schools collaborated to create a carefully struc-'

- tured and supervised.interriship for urban school elemen-

tary teachers called "A. Junior Year in Hartford."isOne

full time University faculty member vas assigned to each

% school, while other University speC'r lists were made

available on call to bdth student hers avid Ihe
schools. Thus the education courses took place "on site"
where thewcould bquAkly tested in practice.

In a follovir up experimeht fo the JunioYear in

Hartford, the University of Hartford continued fu{ -time
internships fcir undergraduate students in education in

The Blciomfield Public Schoolsthereby Providing stu-

dent teaching experience in both urban and suburban

areas.
Central Connecticut State Collage collaborated

with 'the Hartford Public Schools through a special

project in the Barriard-Brown Elementary School. The

project was designed in three phaies: Phase. I consisted

of a summer workshop specifically for cooperating .
teachers froin the school; Phase 1r was the' actual clinical

or teaching experience for stu-dent teachers at Barnard-

Brown working with these cooperating teachers; Phase

Ill was a formal elfalption session for all personnel

involved in the project.
Western Connecticut State College and the Dan-

bury Public Schools launched a double-barreled attack

on imprdving preparation for teachers working with
depdivech children and providing a remedy for specific

aspects of these children's' academic deficiencies
\ particularly in communication skills.

Training activities were concentrated in arts and
communications in an effort to discover'effective meth-

ods for encouraging confident self-expression in chil-

dren. A 'reading Program utilizing the yearling laboratory

at the Morris Street School was made available to
A , °
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participants. In addition, the student teachers tutored in
the homes of the school children on a regular basis. The
project thus served as a first step, in making the 'Morris
Street School a Commun ity School by better integrating
home and school environments.

Southern Connecticut State College 4id the New
Haven Sdhools used the technique of micro-teaching-kh
an effbrt to improve and refine the education of elemen-
tary teachers for inner city schools, Micro teaching is a

.3?

video taped teaching encountersaled down in time so
as to concentrate on a particular especific indentiliable,
skill. The student plans his/her lesson with the intent of ,

focusing on the teaching skill. It is taught to a small
grOup of students. fFe teaching episode is video to
and after the delivery the video replay is reviewed an
the performance evaluated with objective instruments.
Based upon the critique, the lessoOs reworked and then
retaught until the skill is perfected.

Student teachers in this project worked as interns
in.,the New, Haven schools for two semesters. The first
semester included the micro teaching phase and required
the student to work with small groups of inner city
children under the guidance of a master teacher. By the
second semester, skills and confidence had been develOped
to the point the student could work with larger groups of
children in a regular classroom.

An Emphasis on Language and Cultural Differences.
A major problem in many Connecticut city

schools developed with the large influx of Puerto Rican
families into the state.. Children of these families often
could not speak English and were not accustomed to life

a



in the pniinenial United.4tates. The teachers, on the
other hand, spoke .English almost exclusively, &held

,
little or' no knovvIedge .of these children's n tives,culture.
It Wis notet all surprising that school life b carnsuth a
frustrating experience that the droPok ate for these.
children was phenomenally high.

The Hartford sthOols in cooperati
and St. Joseph Colleges designed three s

,specifically .airried.al preparing, Prospec
work with PtiertO Rican children,. The
prbjects was to shovvthat exposure t
Puerto Rican life both in this coun
Rico would create more effective an

,
teachers. -

with Trinity
parate projects
i.e teachers to
urpose of these
the realitiesr of

y, and in Puerto,
betterInotivated .,*

A carefully phased student .aching; experience
Was developedoeared specifically to the needs of puerto
Rican children. Phases of the progi- m included observe: ?.
tion'e of clastes of Puerto Rican'thi dren in their schools:,,
an orientation to life in Puerto iCo, concentrating 0E)

7

- the relatiohship between Puerto /Rican life 10 Hartford
and the influences` on the child's.,netive Puerto Rican

-background; a direct study4our of life in P,u4rto Riqo; a
'period of Kire visits paretrts.of the chirdren whom
the student teiciler vvouldlia din the classroom; and,
finally, a period of student eathing of Puerto Rican

'.",:children in the same schookthare observations had been
'made.,

The Handicapped , '..,,

Handicapped children make up over fifteen per-
ceht of the public -school population. Probably, most
prospective teachers do` : t receive the type of experi- .

' ences which prepare the :to meet the particular needs
of these 'children. Sever I of ,the model projects .?claalt
Mill handicapped Childr h.-, . ...

' Eastern Connect' ut State College in partnerShip ,.6
vvityhe BrooklynSch cols established a clinical Program
to provide opportunity fofpreservice teachers to learn .'

how to identify children with learning diiabilities;to
work with these children in the .regular classrpdri' .
setting, and to work 'with the children and their
specialists outside of the:clastroom 'setting.

Specific pupil groups, addressed by the project
included mentally retarded, visually handicapped, hear-
ing disabled, learning disabled (rather than mentally
retarded), remedial education pupils, language disabled

a
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pupils; and exceptionally 'able students. The long range
of this project' was to show the value of this experience,
for ell prospective teachers,' regardless of their ultimate
classroom...assignment, making them sensitive to indivi-
dual need's of children.' `,

Western Connecticut State College cooperated
with the Danbury Public Schools in an interesting,
project reaching emotionally ana' socially disturbed
elementary., school clAdren..' The projcc't sought, to
increase the children's self-confidence through develop-
ing ,a sense of competence in art as vvell as Positive
relations with their teachers. The,projeet provided.. an
extended and iinproved laboratory' exiaerierie for ele-
mentary education 'students to fainiliarizethemselves
with art materials'and their particular use with disturbed
children; in addition, the project served as an inservice.
program fol. art edueators in thre:Danliury ar44. .

The Simsbury public Schools and Central Con-
necticut State College coopetaied., in .a project to imbue
teachers with .greater sensitivity to the problems of
exceptional children. Otaservation of and participation in
special education classes-took Place at the beginning Of
the student's -ckcucation:prOgram: rather than at the end
of the. Student teaching,. phase of the preparation
ptedram. member of the college staff Was attached td'
the Simsbury Schools to serve as a 'supervisor, to insure
relevance in,eollege cOprses and, provide better communi-
cation,,between the college andihe schools.

An i'm'portant outcome of the project Was im-
.

provenierit In the ..bility of. Prospective teachers to
choose whether vvanfed to be special educe-
tion teachers or tea rs in regular classisoorns.



Day Care Centers
1-)12 increasing importance of day care ce ters as

'truly educational and not merely baby sitting o er tioM
wasreCognized in two funded projects involvin Saint

Joseph College and"the Hartford Day Care Center. Qther

agencies invo'ved werethe HartfOrd,gpard of Education,

Greater Hartford Ccithrhunity Councii and Hartford
Social ServiCe bepartenent. The project attempted to
improve,existing staff lit the Hartford Day Care Center

and identify thok stalOme bers teachers or parapro-

, fessionals with .potentia fcir* more 'specific career

training,.
lylembers of the teacher teams included profession-

`al day care center ieachers, administrators, volunteers,

Undergraduate prospective teachers, and graduate stu"--

dents in early chii,dhoodeducation. Emphasis was placed

on the learning that each of these team members could

gain from the other's experientes and backgrounds. A'

major goal was to break- down' the artificial barriers

(engendered by special training programs for separate

groups, e.g.,ttaides, teachers, administrators, supervisory

personnel, etc.). Further, the project attempted to help

these team members to perform more effectively

through, the development of human relations ancrcom-

munica,tion skills, and to demonstrate the importance of

the relationship between community values and their t.

day care programs.

0

,A master teacher was assigned topthe center. The

master teacher proVideti derhonstration teaching, obser-

vation of teahers, planned grol4p:Conferences of parents

and staff rnembers, prepared -curriculu'rn,, pladxand

miterials, and arranged iisits of consultanT-sPeCialists'

all in close cooperation with the St. Joseph College°.

faculty. Results of the project were disseMinated to all
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cooperating agencies and institutions and other day care
centers in the community.

The. Junior High School Student
Mdst educators have recognized the junior high

school. or middle School years are perhaps the most
difficult for students and teachers.l ;t121 tUd

Eastern COnnecticut State College and the

Wethersfield. Public Schools have attempted to confront

the problems of educating teachers for junior high
schools, particularly as they affect new methods and.

materials in the teaching of science.
Student teachers were assigned to a dePartment

rather than to a single cooperating teacher in an effort to
reduce the often negative results of a student, teacher
simply trying rto copy the style of the codperating
teacher. Weekly planning in teems allowed for ,student
teachers to have a variety of classroom tasks for various

blocks of time Department heads and cooperating
teachers were given relell ed time for planning and

evaluatingJessons.
The student teachers lied schedules which were

flexible enough to prov;uo roam opportunities to work

with a reading speciallq, pupil personnel director,
guidance, counselor and social, worker. In ordei, to
strengthen\the abilities Of all staff4or working with each
other in the Project, sensitivity training sessions were
carried on as an important part of the student teaching

experience, Skills and knowledge gained in human
relations allowed' for more open observation and analysis
of teaching by teachers and student teachers. In addi-
tion, all teachers were involved in self-analysis through
the use of audio and video-tape recording of lessons.

Individually Guided Education Programs
Many Connecticut schools have adopted the sys-

tem of school program organization known -es Indivi-

dually Guided Education (I.G.E.). Unfortunately, iri too
many cases the teachers in these schools lacked the
training in I.G.E. techniques to make best use of the
system. Recognizing the situation, the University of
Hartford in cooperation with the public schools of
Bloomfield, Farmington and Windsor initiated ancjntern-
ship program to serve as a statewide model for training
I.G.E. teachers. The program made a particularly impor-
tantbontribution by developing performance criteria for
teachers which' could be easily adapted' to the I.G.E.

system.
The Bridgeport. Public Schools and the University

of Bridgeport joined forces to create a teacher prepara-
tion program which emphasized the planning and imple-
mentation of individualized instruction .for elementary
school children.

Known as the "Multiple, Alternative Program"
(MAP), the program was planned by both faculty and
students. The project focused on identification of each

. ,
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student teacher's goals, the design of alternative educe-
Vonal plans to meet these goals, and cooperative
evaluation ottachievernent by both faculty and students.
By going .through a eprocess4sf individualized teacher,
preparation, preservice teachers in th"4 project became
sensitive tb the problems of identifying individual
student needs and designing lessons to pleat individual
needs.

The project utilized a wide range of personnel as it
directed its attention to a variety of educational prob-..-
lems. Such personnel included full and part-time univer-
sity faculty, public school faculty, government represen-
tatives; community and business representatives and
students with particular expertise in a relevant field.

The project did Much to modernize that Univer-
sity's role in teacher education. It substituted:a variety
of experiences for conventlimal courses, nioved univer-
sity faculty out into the schools, made wider; the of
sti'tol personnel in teacher training, and used student as
teaaiers,of each other as well as learners from regular
faculty. While the project concentrated on the develop-

,.

rnent 9f specific. teaching. Strengths for meeting indivi-
dual needs of students, it vva&\ also a model for wider.
utilization of available resources In the teacher education
process.

This carefully constructed and well executed
project won national irecognition in 1972 when it
prgsented a .distinguished pchievement award by the
American Asse_ciast&rt of Colleges of Teacher Education:

Audio-tutorial Technique of 0ml:ruction '

In spite of 'the rapid adv'ences in rpedia techrzology,
many educators do not -ttse media sufficiently qr.
efficiently. Southern. Connecticut State Cojiege in coop-
eration with the school systems of North Haven and -
Branford developed a project to train prospective and
probationary teacher in the use of medid particularly.
audio tape for instructional purposes and to .develop

o media programs for use by teacher education institutions
.

in evaluating learning. - ' 4,
Particular ''tasks of the' prtikere to develop

positive teacher attitudes towards instructional technol-
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C E41 to sow teachers how' to individualize instruction
through the Lae, of media, to help teachers to match
their teaching objectives with the,appropriale use of
media' techniques, and to show ..teachers7how : to use-
media for analyzing teaching and learning'strategiend
stylet<

4 Audio materials developed in workshops were
evaluated in termsOf student achievement and student
attitudes toward science and mathematics. dirges in
teaching style resulting from these evaluations were used
to revise the College's teacher education programs in

mathematics and scion e\

Open Classroom
A major statewide demonstration project on the

open classroom vvasoconducted by The University of
Connecticut _School of Education in cooperation with
nine model programs across the state. This provided an
opportunity for teachers, administrators, school board

members, and parents to analyze these programs and

observe the variety of forms the open classroom maY

take. The open classroom' concept er,nbodies a spirit of
openness to study content of new ideas, prOcedures and

classroom organizations: It concentrates on the interest

and styles of inclividdal learners essentially changing the

role' of the teacher from director to facilitator,
Cooperating schools included the Aiken Schoo?,

West Hartford; East Font School, Farmington; Hopewell
School, plastonbury; Ridge Road School, North Haven;

Whitby School, Greenwich; and four Hartford schools,

each of which had a Well established ,open classroom

program. All schools provided three two-day visits
including an orientation session before the actual class-

rOom observation. EM-e classroom observation was fol.

)
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lord by a post-observation discussion and evaluation
session with teachers, staient teacher and administra-

tors responsible for open classroom programe in the

schools.

Affective Edurtion in Teacher Training
A project developed by Wesleyan University and

the ilfliddletown Public Schools attempted to respond to

student unrest by instilling in high school teCC ers a
greater appreciation of the student value confli s caused

by our changing society.
TheThe project was conducted in two concurrent

phases. The first phase .was a clinical phase in which

student teachers and supervising master teachers worked

with ninth grade social studiebclasses to identify and
clarify values end attitudes in such ones as community

planning, decision making, leadership' andthe drive for

success.
The second phase was a workShop which involved

teachers and supervisory' personnel from two high

schopls 4yid2studeht teachers from Wesleyan's teacher

preparation program. Issues explored in this phase
included assessment of the pptential for affective educa-

tion 'in. thp schools and self-exainination of attitudes.

which might prohibit effective relations with students.

The workshop utilized a variety of group process pnd

individual !taming techniques, including role playing in
simulated situations and video-tape playback 'Presenta-
tions of experimental classes to provide material for

4eacher self-evaluation.
Tjproject concentrated on the identification of

attitudes and attitude change on the part of all partici-

pants, ''An important outcome of the program was the

implementation of a new course at Wesleyan
ratiOns in the Slack Experience" developed jointly by

the Middletown Schools and Wesleyan.

Performance Objectives
° What makes a good. teacher? What are the most

important qualities needed to' develop good teachers?

Are there,.(m)any better Ways to Prepare teachers? Who

should be responsible for such preparation? Are dif-
ferent types of teachers needed for different types of

communities urban, suburban, rural?
These questions have been asked by eductors for

many decades, but answers have too often been simply,

opinions or ,impressions, From 1972 - 1974, the Joint
Teacher Education Committee funded three Connecticut

colleges and six communities who proposed a joint
project designed to obtain hard answers to these
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questions. Partners in this joint effort were the University
f Bridgeport and the Bridgeport and Norwalk Public

00.1s, Eastern Obirinecticut State...College and the
Ledyar'd Pdialia, Schools, and Wesleyan WniVersity .11d the
public iit3411343 of aliddiOt01.1J71 and MiddletownOur'harn

Js a rest;lit of this cooperative project, three pilot

o
teacher edueation centers have been oRtablished which
will provide Models of preservica and iriser* vice teacher
prep-aration and evaluation for urban, suburban, and
l'urp school systems. In addition, ,a clearing ,hpuse for
T,-thering and updating information on teacher prepare-
Van and'evaluation was created and is nova housed at
Wesleyan University. 'the Centers and the cle9ing house
are working on three major tasks:
(a) developing a catalog of sp2.cific_teaOher perfor-

'mance. evaluation' cri Grin for use by local school
' systems, , 4

(b)/ developing ways to' apply such teacher pack-
reOnce criteria irivarioustype.s of communities and

at various grade levels, and
(c) developing means for' utilizing liettsir the resources,

of %schools anduniVersities -in rope.rafive prograTes
of profestonat improvement thro4h the Use of
systematic teacher performance evaluations,
These concepts were further improved and refined

in ;1t 974:75. the Joint Tether Education Committee
deSignated all grant money for that year for col Id-b.-a-sal/601

rt3jeAs that would further develop performance criteria
for teachers and concentrate on thecoMpetency based

°teacher education concept.
The University of NartfOrd working with el6o41-

field and Windsor faculty established a college cMdit
workshop for selected cooperating teachers in the
.

system to° identify cothpetenq skills necessary for
successful 'teaching. At the same time, cooperating
*chars were assigne4 student interns upon whom they
would test competencies' and with whom they could

`develop the skills.
The University of Connecticut joined forces with

Sthe New HaVen schools to establish a professor-teed-w..._,mservice education team which first conducted a needs
asdessment for beginning anchors and then developed
end directed a competency based teacher education
Program Yor beginning teachers leading to a Master's

i-degree and permanent certification.
CentralConnecticut State College with Bloomfield,

East Granby. and Middletown involved a statewide group
of agencies in a Study of competency based teacher
education ,leadingoto epossiblealterhativefnethod of state
certification. As a companion to the project they tested
some of their findings cin student interns working with the
Shanti The Shanti School provides a well
established alternative to the regular high school9rograrn
in the Hartfeir4rea.

In all, the Joint Teacher Education Comrhittee, has
funded projects involving eleven teacher training institu-
tions, thirty-she local schools, and three hundreckand fifth
prospectiVe and probationary te$clws in innovative
clinredi settings l4diviaual projects.focused On crucially
important and diverse issue4 ,in edudaiion; such as
teachifig in the inner city,' working with children who
show language and cultural differences, handicapped
children, daAare centers, junior high school students,
autotutori61 techniques, ppen classrooms, affective educe-.
tiOn, .and the development and use of performance
objectives inconipetenchaied teacher edudation.

a
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sect onilli -proposal for action.

Te chat, diroation - Still an Urgent Matter ..
C. would be .mo, satisfying to say, that these

del wojects through their demoristrated'success,and

g. neral acceptablifiy have changed the face. of teacher

e ucatiOn in Connecticut . or, to imply that they
enerated much excitement *and stimulated new
nergy toward improvement that now at lostthe

experiencdcfor prospeCtive teachers may be pointed to as

a national modal: Unhappily, such is not the case! We
stilt have a tong way to go. Not all teacher educators are
searching for new ways or listening to new ideas about
teacher training. Some (fewer to be sure) continue'. to.
march to their own drum icceat .,a"dium beat which
soun& a& monotonously irrelevant as ever. The students,
who participated in the projects praised their experi-

ences by =inn such words as "relevant," "practical,"
"intense." In too many cases this is where the action
stored. As tbe NEPTE Report points out, therm is
evidence the "colleges have not gone out to pick up.the
threads of what was learned by the experiencewas
learned by the students, and what was learned by a
better clinical setting."a Consequently, WO are convinced'
that reforming 'teacher education is still an urgent matter.-

as urgent as ever!
This does not mean to imply that all projects

,should be emulated on a statewicfci basis. Far from it.
Few projects could be called unqualificl successes.
'Kdvever, all projects through their succes: - and their

%/Oki, p. 60
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failures alike- have contributed to .the building- of a

blueprint ich can give direction to the state orrhow
the eduction of preservice and probationary teachers

can be improved. .

Where do we go fronOefe? 4. -

We have had a statewide effort to encourage
courageously innovatiye 'people from both,colleges and

local schools'tb try out their ideas on improving teacher
education. What is needed now is a statewide effort to
incorporate the good ideas that these projects generated

into the mainstream of teacher education in thd state.

Again, as ,asserted in the .NEPTE 'report: `;The new
challenge maybe to find ways-to continue to read; out

to include and to encourage new leaders."9
,1

What can a the outreach foir these rpodol .ro-
jects? . What is a blueprint for .action that cats be
translated from a review of the projects that have been

funded? The following suggestions we think, would
provide the step to bringabout top quality teacher

education* in Connecticut.
(a) Connecticut must develop acadre of "master"

ccioperating teachers in the local schools as well
"master"

student teacher supervisors from the teacher 'education

institutions. This cadre must include the most capable
teachers specifically prepared for this type of supervi-
sion. In. addition, they, should have reduced teaching

loads and should be Compensated beyond their regular

salary. To develop : a nucreus of master teachers and

.9/bid., p.66
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P.O
'student _teacher, supervisors *fo the atate; the7Geheral
Assembly- could support a Nor-summer institute each
year for the next five y rS..ThiS institute could be
spons,ored by theoint T cher Education Committee and
should substantially i olve as partners faculty front'
teacher education stitutiOns along with recognized
,nriaster .teacheri in

/

cal schocil systems having outstanding
inservice and pr service l'irograihs. The development of
such an instit e,,V.fould be 6 significantstep in multiplying2crucially n ,ecleal master teachers for preseriAce and
inservice Cation.

(g) School administrators and teachers of the
school who work closely with campus personnel during
the clinical experiences of prospective teachers sir:mid
participate formally in the recommendation for certifica-
tion of those teachers.

(h) Performance on the job of both new and old
teachers should be a continuing concern and responsibil-
ityof the college as well a the [omit-school authorities.
By the same token, local teashers as professional
practitioners should have continuing, input on the

1 teacher education institutions oncampdh program.
(i) Student teaching must be full time far4t least.

lone- college semester with total commitments to the
school and faculty where the teaching is performed. Any
other plan is deficient, if not actually mitsleading; in that
it does not provide' the student ith an adequate

local schogl activities as 'curriculum committe", profes- concept of hi or her role as a teacher.

sional workshops, inservice education programs and

( The faculty of teacher education institutions
shou tl extend their participation in teacher education
be onsi the confines of the clampus. Their lead should be
o budgeted that they would be available not only to

student teachers or interns but also to participatein such
,

(j) Th State of Connecticut ishould be divided
communfty.service, into regions which would be designated as Regional-,

(c) Boards of education should set aside a greater Teacher Inservjce Centers. Teachers 4nd schools in thee

pe.T9tage of their budget for the purpose of 'improving centers would develop particular programs and/or ex-
teaching 'through demonstration, experimentation and periments, which could be observa±:1 by teachers from

inservice
i'l

ice activities'.This should include providing suffi- other schools. aidividual,,Ishools, rilepending upon their
cierit staff to work with teacher education institutions in ^ initiative to'serve on the "cutting edge," would be given
offering satisfying clinical .experiences for ,prospective do. additional state subsTO to-support'special staff, !abort
teachers as well as exciting inservice education progrpms/ tories and instructional aids for preservice and interVicl

A
for regular teachers. - , / --education and to provide a site for experimentation,
---0 9to The local school diStrict\ should-designafe a' -teacritng demoristrations and clinical experiences. They

., cz.:-: .. ,

, student teaching Coordinator in every school. The ;.. ,would have Working agreements' ith teachei education
coordinator would unify student teaching experiendes in rrittitutions who would assign '"staff as "Scholars in.,

4that school and provide a quality base for supervision and Residence."
inservice assistance, t0 , 04 'A clinical experience for prospective teachers

' (e) Coll and, school district should view StudentCollege should also include exPeriences which deal with relevant
teaching as a team ,experienCe shared responsibility, soiial problems in the-community.

.shared involvement, shared feedback and evaluation
,

regardless.of whether they' are partiCipating in a mode
(I) Because of the special nature 43 cooperative

l \ endeavor4 the 'State of :Connecticut should provide
° special funds to support locarschools and colleges isi; the

partnership efforts to develop interestingInservice Pro-
,grams for regular faculty and design meaningful clinical

semester among. the college supervisor,_ cooperating experiences for prospective and probationary teachers.
teacher and student teacher.. '? ' 4 (m) During the clinical experience the'student's

program should emphasize the development of teaching
.1 °Right now the divorsitv.of approaches to oudent teaching I47 , competeycy by any and all means available, including.7;

Various teacher traininqnstitutions at the'tcal school appears
alniost Chaotic. the scrbool leaders who db wish =to improve- micro- teaching for impfoving certain fundamental be-

, their clinical opportunities aro, often in a qbandary because of haviors. Further techniques would include use of critical
diNeces in starting dates, number of weeks in scha61, ,, incidentd, films; reArdings, and seminars with master'
procedures; philosophy and amount and quality of professional
follow-up.

., teachers and clinical professors discussing, crucial profes-

Program:
(f) There should be regularly planned collea

seminars and workshops during, the' student teaching

sional issues.
a .



(nj The State of Connecticut should consider the
establipment of .9(year's internship which, would consti-
tute a fiith.year'of clinical Preparation before granting
tile provisional certificate. The intern might be assigned
to a local school and paid fifty percent of a first-year salary
for a two-thirds.teachirig load. Each'intern would have a
committee composed of a master, teacher and a clinical
professor who would help develop, and evakiate the
intern's competencies during the year.

(o) Each 'teactler education institution should
have assigned,to their teaching faculty "Adjunct profes-
sors" who tare ,master teachers' in local schools. These
AdjunciProfessors would team with thp college faculty
in program planning and in teaching those education
courses tr5here, it is so important to tie the practice with the
theory:or bring reality to a philosophy.

(p) There -should be an ex?nded sequence of
laboratorY experiences in the, education of a prospectiV
teacher, i.e., (1) during the freshman and Sophomore:
year theeprosupadve teacher should1show evidence '

leadership -or tutorial experiences with children. (2)
junior year - special grouft. mini-teaching experi- "

ences should birconnected to the methods classes, (3)
junior or senior year prior to .student teaching -

:micro-teaching projects with video replay' for devel6p-
went of special teaching skills; (4) senior year- a
Complete semester of student teaching assigned full time.
to a local school, (5) full-time intern as fifth year.

\(q) Finally, the State of Connecticut must amass
its. strength ,t6: develop workeble and effective models,
involVinb communities and preparing institd-
'tons, in...the inservice and degree aspectsiof teacher
v.education to stimulate qexperienced teachers toward
a improtred performance anii self fulfillment.

If the projects revealed anything, if was that not
much: can happen to improve teaching within a given
school if administration ankfaculty ere not suppor-

- open and receptive to improvement Fresh ideas
and enthusiar of new teachers can often breathe new
life into a given faeulty. By the same'token, the spirits of
these new professionals can be quickly "squelched" 6y
tired "old hands."

O a

This presents a-real problem to our schools today.
With th tapering off of demand, fewer new teachers are
eniefin the profession; conse9,uently, the teaching
prof ssion. is becoming older, less mobile and more
exp nsive. Conneciicut..must take definite steps to .

protect its investment. one of the best ways to afford
t at protection is through retraining for continual and
g OvAng effectiveness. '

1

Our blueprint summarized
We advoCate the immediate development of a"

, . .,

statewide cadre of master cooperating teachers -and .

'teaching .supervisors to be developed in a continuing '

major. summer institute, Sponsored by the ;Joint TeaCher
Education Comrviittee, funded by the General Assembly

-2and 'trained by recognized master teachers, and,'super-
visors throughout the state.

:.1.11/e advocate that the state provide special funding' if

to support a partnership model of preservice and .

inservice 'supervision and d velopment. ' Within that s.,4
model we advocate the c nciepts of "Scholar-in-Resi- ./
dence" and "Adjunct Pr fessor," and we further ad-
vocate reduced teaching oads for these professionals.

We advocate th assignment of shared responsibil-
ity for regular, planned epluation' of performante of
both preservice, probationary and vetean teachers in
school as well as the performance of teacher educators on

. .
campus. . °

Finally, we advocate:
1

1. , The designation of a coordinator ' for student
teaching in every school,

2. the requirement of a full-semester-full-time stu-
dent' teaching (with relevant experience in the
community 4.preceded by a variety of realistic
clinical experiences beginning in. the fresh
year), and

3. the,' requirement of a fifth year's inter ship for a
/prospective teacher;

Alt, of the above suggestions, vve a ocate, should be,
effected through carefully establifr d Regional Teacher
InserviceCejfters throughout th -"state: . . .
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